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1 Introduction

1.1 Teaching Philosophy

Our society is currently going through a phase full of rapid changes and unforeseen up-
heavals. Especially in terms of knowledge and knowledge transfer, globalisation and digi-
tisation have brought completely different things to the fore in recent decades, while old
concepts and paradigms have become completely obsolete. This rapid develop-
ment is likely to accelerate in the future and the impact of artificial intelligence and other
emerging technologies is difficult to predict. I therefore see it as the core of my teaching
philosophy to respond to these developments, to question existing concepts and to
explore new ways in which university teaching can function.

To give a little insight into my personal approach, I would like to talk about some features
of my teaching that are very different from how I experienced teaching as a student and in
which I can therefore see a improvement of the status quo. For reasons of space, these
explanations are of course only exemplary; however, I will be able to go into the things that
seem most important to me.

Providing encyclopaedic knowledge should not be the core of teaching. In times
when knowledge was very difficult to access, imparting encyclopaedic knowledge was an
important part of university teaching. Today, however, when the majority of our knowledge
is not only freely accessible but can be called up at any time, I no longer find exam questions
in the direction of What does this word mean? appropriate. In my opinion, learning and
practising skills, critically analysing knowledge and academic discourse should be more in
the foreground, which is what I try to do in my courses. This is also where I see the unique
selling point of a university, in contrast to other educational institutions. A university not
only imparts knowledge, but also teaches students how new knowledge can be created.

Frontal teaching is no longer up-to-date. Thanks to digitalisation and other techno-
logical and social developments, there are now many ways to impart knowledge. I think
the concept of several consecutive 90-minute lectures is outdated. Videos, scripts or other
teaching materials make it much easier for students to achieve the same learning success.
The time you spend together in a lecture hall is far too valuable to be used for exchanging
information in one direction. That’s why I try to transfer the parts of my courses that are
suitable for a lecture to digital learning materials and fill the time spent together in the
lecture hall with activities that require direct interaction.

2



Students have different needs that need to be catered for. A group of students is
always extremely heterogeneous. They have different backgrounds, interests and person-
alities. Offering courses that everyone can take something away from is a challenge, but
one that we should face. In my teaching, I always try to cover as many subject areas as
possible with examples that I believe will be of interest to my students. I also always want
to offer a mixture of teaching materials (lecture notes, lecture videos, slides). It is also
very important to me to offer work assignments that students can complete at their own
pace and using their own methods. I am also very happy to offer optional content, such as
preliminary exercises, which can be completed by those students for whom this is helpful,
but can be skipped by other students. These techniques are valuable for catering to the
heterogeneous needs of students. This is important in all university teaching, but especially
when offering a course that is taken by different study programmes and with content where
the level of prior knowledge varies greatly depending on the type of school.

Using digital methods sensibly is time-consuming but necessary. Digital content
has become an integral part of modern teaching. However, it is important to me that digital
methods are used sensibly. A video conference cannot always replace face-to-face attendance
and you cannot expect students to watch 90-minute videos with concentration. However,
when used skilfully, digitalisation offers immense advantages in the area of teaching. Auto-
mated assessment of exercises (e.g. via moodle) makes it possible to provide large groups of
students with an assignment every week for which they receive immediate feedback. Many
students have inhibitions about speaking up in a large lecture or coming to the blackboard,
but in a chat the inhibition threshold is much lower. Even blackboard presentations are no
problem for many students if they can write something on the virtual blackboard from their
own smartphone. In this way, traditional forms of teaching can be usefully supplemented
and student activity is significantly increased.

The core of this teaching philosophy emerged while I was still a student and was confronted
with many positive and negative examples of university teaching. However, the concrete
implementation and refinement of these concepts is a continuous process that has spanned
my entire career as a teacher. In the next section, I would like to give a brief insight into
this career.
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1.2 Teaching Biography

Study Year 2013/2014
UE Exercises Linear Algebra∗ Bachelor Physics

First teaching experience supervising an exercise group. The content was largely prepared;
I was responsible for teaching and grading the lessons.

Study Year 2014/2015
UE Exercises Linear Algebra Bachelor Physics

Study Year 2015/2016
VU Adv. Math. and Computation Bachelor ESS

Transition from the NAWI to the URBI faculty. Possibility to completely reorganise a
course.

Study Year 2016/2017
PS Applied Systems Sciences Bachelor ESS

VU Adv. Math. and Computation Bachelor ESS

VO Modelling of Systems Master ESS

PS as co-teaching, where I was able to prepare 1/3 of the content. VO as co-teaching, where
I prepared 1/2 of the content.

Study Year 2017/2018
VO Systems Sciences 1 Bachelor ESS

PS Applied Systems Sciences 1 Bachelor ESS

VO Computational Basics Bachelor ESS

VU Adv. Math. and Computation Bachelor ESS

VO Modelling of Systems Master ESS

Due to a curriculum change, it was possible to design a completely new concept for a newly
created Steop-lecture Computational Basics. I created this concept with Professor Füllsack
and it was awarded the E-Learning Champion Prize in 2017. I co-teached VO Systems
Sciences 1, where I prepared 1/2 of the content. From this academic year onwards, I held
VO Modelling of Systems on my own. For the PS, we changed the mode so that I was now
able to accompany an entire group for the whole semester.

∗ Courses that I was entrusted with for the first time or those where I had the opportunity
to create new content due to the absence of co-teaching are marked green.
Courses for the Bachelor programme were held in German; Courses for the Master pro-
gramme were held in English.
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Study Year 2018/2019
PS Applied Systems Sciences 1 Bachelor ESS

VO Computational Basics Bachelor ESS

VU Adv. Math. and Computation Bachelor ESS

VO Modelling of Systems Master ESS

Systems Sciences 1 and Computational Basics were no longer offered as co-teaching, but I
gave up my half of Systems Science 1 and took over Computational Basics completely

Study Year 2019/2020
PS Applied Systems Sciences 1 Bachelor ESS

VO Computational Basics Bachelor ESS

VO Systems Sciences 2 Bachelor ESS

SE Seminar Modelling of Systems Master ESS

I handed over the VO Modeling of Systems and had the opportunity to redesign the VO
Systems Sciences 2 from scratch. I also handed over a group of the PS in order to develop
a seminar for the ESS Master’s programme.

Study Year 2020/2021
VO Computational Basics Bachelor ESS

UE Exercises Computational Basics Bachelor ESS

VO Systems Sciences 2 Bachelor ESS

SE Seminar Modelling of Systems Master ESS

I handed over another group of the PS to be able to participate in the exercises of my VO
Computational Basics. All courses had to be switched to distance learning. Systems Sciences
2 was awarded the recognition prize for special commitment in the Covid summer semester
2020 as part of ”Digital Teaching: Excellent”.

Study Year 2021/2022
VO Computational Basics Bachelor ESS

UE Exercises Computational Basics Bachelor ESS

VO Systems Sciences 2 Bachelor ESS

SE Seminar Modelling of Systems Master ESS

I was able to further expand and improve distance learning.

Study Year 2022/2023
VO Computational Basics Bachelor ESS

PS Applied Systems Sciences 1 Bachelor ESS

VO Systems Sciences 2 Bachelor ESS

SE Seminar Modelling of Systems Master ESS

Although distance learning is no longer absolutely necessary, I continue to offer a lot of
content online.
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Study Year 2023/2024
VO Computational Basics Bachelor ESS

PS Applied Systems Sciences 1 Bachelor ESS

VO Systems Sciences 2 Bachelor ESS

SE Seminar Modelling of Systems Master ESS

The process of optimising what works better online and in person is still ongoing and relies
on a lot of feedback from students and experimentation.

Supervised Dissertations

1. Reisinger, Daniel: Culture and Computation: How artificial societies contribute to the
understanding of cultural dynamics

2. Lang-Quantzendorff, Ladislaus (in progress): Transformation paths towards carbon
neutrality using LCA for the Austrian steel industry

3. Fabian Veider (in progress): Pattern emergence in opinion dynamics on networks:
Combining analytical and computational approaches

Supervised Master Thesis

1. Bloder, Elisabeth (2020): The Green Wave - does it only reduce stress or emissions
as well? An agent-based microperspective of a traffic model in Graz

2. Bisko, Nina (2021): Development of sentiments towards artificial intelligence-based
energy management optimization in buildings towards achieving Sustainable Develop-
ment Goal 7

3. Letter, Chiara (2022): Coping with Pandemics: How Different Governmental Mea-
sures Affect the Disease Spread as well as Greenhouse Gas Emissions

4. Resmann, Julian Sebastian (2022): Renewable energy demand for a decarbonised
Transport sector in Austria

5. Freiherr von Eickstedt, Frederik (2022, Kobetreuer): Predicting companies´ innova-
tion performance: A sector analysis based on a machine learning algorithm

6. Tschofenig, Fabian (2022): Agent-based modeling on a microscopic level: a novel
approach to model the electric power grid

7. Gollhammer, Florian Andreas (2023): An Explorative Cluster Analysis of Austrian
Mobility Behaviour to Support MaaS Policies in Austria

8. Marcum, Charles Melvin (2023): Quantifying the effects of prioritizing public bus
transport in urban traffic - an agent-based approach

9. Pölzl, Bernd (2023): Prioritising public bus transport in urban traffic - How effective
are smart traffic lights, bus lanes and busways?

10. Sadhu, Saumya (2023): Modelling Styria’s Travel Demand by 2040
11. Koch, David (2023): Producing and storing energy in the private sector - A renewable

energy solution for Austria?
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12. Rajkovic, Karla (2024): Evaluating the performance of a self-organizing industrial
symbiosis compared to a planned one: An agend-based modeling approach

13. Göberndorfer, Lisa (in progess): Modeling Rebound Effects from a Shift to Electric
Vehicles in Private Mobility in Styria

14. Lugger, Bernhard (in progress): Intelligent control of building cooling Systems with
EnergyPlus, OpenStudio and Python

15. Augello, Rosanna (in progress): Urban Green Areas in the City of Graz: An agent-
based approach

16. Duffy, Patrick Issac (in progress): The role of consumers’ behaviour in residential
demand-side flexibility: An agent-based modelling approach

Supervised Bachelor Theses

40 Bachelor Theses ESS Natural Sciences
38 Bachelor Theses ESS Management
6 Bachelor Theses ESS Economics
4 Bachelor Theses ESS Geography

88 Bachelor Theses (2017 - 2024)
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2 Concepts and Methods

As can be seen in the teaching biography above, I have had many opportunities over the
course of my career to design courses from scratch and also the freedom to try out new
concepts. I have been able to use this to establish some teaching methods that help me
and the students to achieve our goals.

2.1 Goals and Content

I teach different things in my courses. In Computational Basics, I try to teach students
how to programme in the Python programming language. This should also be possible if
the students have no prior knowledge in this area. The lecture Systems Sciences 2 has the
unofficial subtitle Computational Systems Sciences and the students should learn various
methods of (computer) modelling. These two courses are good examples of my teaching
as a whole, as they demonstrate a certain digital affinity on the one hand and a focus
on methods and skills on the other. Especially in the context of a lecture course with
many students (200-400), it is a great challenge to offer content that gives students the
opportunity to actually try out and practise the new skills they have learnt. In my opinion,
this is absolutely essential in order to acquire a skill and be able to use it again later. The
computer affinity of my teaching in turn benefits me in large groups. Various digital teaching
methods make it possible to support students in achieving their learning objectives. I would
like to briefly describe some of these teaching methods below.

2.2 Computer Exams and Exercises

With the large number of students I supervise (at record times, over 400 students attended
my lectures), it is necessary to use automation, especially when correcting exams and
exercises. It is important to me that I do not see it as my goal to minimise my own
workload through automation, but rather to be able to offer the students more with the
same effort on my part. The breakthrough of this concept came with the introduction of
Computational Basics.

This course, a combination of VO and UE, was designed from the outset in such a way
that it was only possible with the help of automation. However, this made it possible to
offer students exercise examples every week, which they could work on at their own
pace from home. Despite the large number of students, the correction of the results was
instantaneous, so that students could immediately start another attempt to solve the task
if necessary. Each task was available in different variants with subtle differences and each
student was given one of these variants, which made it difficult to swap correct solutions
and encouraged students to actually solve the tasks themselves or in groups. Each of these
Take Home Exams also has pre-exercises that students can optionally complete to prepare
themselves. For some students, such intermediate steps are very helpful and offering the
pre-exercises makes it possible for students with different prior knowledge to benefit from
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the same course. Appendix A provides an insight into these preliminary exercises and
take-home exams.

In addition, the final exam is also offered as a computer exam, which can be analysed
immediately. For Steop subjects in particular, it is very important for students to get
their grade as quickly as possible, and they also benefit from the fact that more than the
3 compulsory exams per semester can be offered. Although the evaluation of such exams
works automatically, the effort is not necessarily less, as a large pool of questions has to
be prepared. This is now particularly important for Flexam exams, where students can
choose their own exam date within a period of several days.

2.3 Digital Content

Even before corona, I tried to offer digital content for my courses. For Computational
Basics, for example, there was a chat during the lecture from the very beginning, where
students could submit questions via smartphone. This already showed that many students
who have inhibitions about speaking up in a lecture hall have no problem asking questions
or expressing their opinions digitally or even anonymously. The Take Home Exams were
also designed from the outset to allow students to work on them digitally from home.

The corona crisis has drastically expanded the capacity of the University of Graz in terms of
distance learning. It is now possible to outsource face-to-face lectures to videos in order to
make better use of the time in the lecture hall. An important experience from the times of
distance learning was that the attention span in distance learning (especially asynchronous)
is shorter than in the lecture hall. I therefore try to limit my videos to 20-30 minutes and
break them up with activities or exercises. In general, the videos are very well received by
the students and especially before the exam dates I see a significant increase in views, which
gives me feedback on how intensively the students are preparing for the exam.

Although it is no longer necessary to offer distance learning, many structures have never-
theless been retained and I have observed that hybrid teaching is particularly useful for
lectures. Although there are fewer people in the lecture hall, there are still significantly
more students present (at least virtually) and following the course. It is important here
that the students who are present virtually are also well integrated into the lessons and
not just treated as silent spectators. Short surveys via unimeet, break-out groups or
activities on miro are very suitable for this. However, it is also helpful to motivate students
who are present in person to also connect virtually via laptop or smartphone. In this way, it
is possible to create an extremely active atmosphere in which the students are motivated
to work together. Impressions can be found in Appendix C.

2.4 Grading and Motivating

A very important aspect of course design for me is the grading system. Only a well thought-
out system will enable students to be motivated to participate and actually acquire knowl-
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edge and skills instead of just studying for an exam. I think the traditional and unfor-
tunately still common model of grading is outdated. Here, material is taught and at the
end there is an exam in which the students can prove that they can reproduce 100% of the
material by heart. As soon as 50% is achieved, the subject counts as successfully completed.
Unfortunately, this system is so ubiquitous that it is often difficult to see how unsatisfac-
tory it actually is: If I try to teach other people something, whether for a driving test
or vocational training, and afterwards I realise that a large proportion of the participants
have only learned 50% - 60% of it, that would be a cause for concern for me personally
and a signal that I should critically rethink my teaching style. Such an experience is also
extremely frustrating for the participants.

I try to solve the problem described above as follows. In all my courses, there is so-called
core knowledge, which is labelled as such for the students from the beginning. These are
the basics of the content taught, which must be mastered by everyone in order to receive
a positive grade. The performance assessments are designed in such a way that you can
achieve a satisfactory grade with this core knowledge. If a small part of the core knowledge
is missing, there is still an adequate grade. The grades Good and Very Good can be earned
through In-depth knowledge, which is also taught within the course. The scoring is such
that core knowledge is weighted more heavily. It is therefore difficult to compensate for a
lack of basic knowledge.

Example from PS Applied Systems Sciences (in German):

At the end of the chapter the core knowledge is summarised. In-depth knowledge is marked as Expert

Knowledge.
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In principle, this approach can be applied to any type of course and has a number of
advantages. Students who are satisfied with a positive grade know exactly what the most
important content is and can concentrate on it. A satisfactory grade is then not seen as
a failure, but as achieving the self-selected goal of having internalised the most important
content. The division also provides orientation for students who are interested in achieving
a good grade: they know which basics are the most important, and only when these have
been mastered does it make sense from a grading strategy perspective to deal with the
other content. I also have clear advantages as a teacher: I can be sure that all students
will at least understand the basics of my content after graduating, which is important
for their further studies and beyond. I can also include advanced content in my courses,
which would be an unnecessary obstacle to a positive degree in another system. And most
importantly, I can work with motivated students throughout the semester, all of whom
have set themselves a personal goal that they can almost always achieve in the end.

2.5 Projects and Exams

In order to implement the system explained in the section above, I like to use tasks in
seminars and proseminars that students can work on or hand in digitally as well as final
project work in group or (even better) individual work. I create assignments that always
consist of several increasingly difficult sub-items. The students know that they do not have
to work on all the points to be positive and choose a realistic goal for themselves. I generally
avoid using presentations as a basis for grading, as I find it difficult to grade what students
have actually learnt from the course. Even with seminar papers, I am less interested in
students formulating beautiful sentences (which would be difficult to grade anyway due
to LLMs) than in them being able to credibly demonstrate that they have independently
developed a work assignment and can explain well how this solution came about. An
example of such a final project can be found in Appendix B.

This system is also suitable for lectures, although the implementation quickly reaches the
limits of the formal requirements of this type of course. Due to the fact that attendance is
not compulsory and can only be graded on the basis of the final exam, all exercises during
the semester are a voluntary offer. Nevertheless, it is possible to divide the content into
core content and additional content and to communicate this to students from the outset.
By dividing the exam into core questions and additional questions, the system remains
transparent for the students and everyone can benefit from the advantages described above.
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3 Outlook

I have succeeded in anchoring the above teaching methods in my courses and it seems that
my students are also satisfied with the results. Nevertheless, teaching is a very dynamic
process and it is important to make continuous improvements and adapt to university,
technological and social changes. The following sections are intended to give a brief outlook
on possible developments.

3.1 Evaluation, Improvement and Engagement

In order to be able to offer high-quality teaching, it is essential to continuously adapt and
develop your own teaching methods and formats. This requires feedback, which I obtain
from various sources.

An important source is feedback from students, either as part of a formal evaluation,
but also through feedback by email or during the course. Of course, not all suggestions
can be adopted directly, as students and lecturers sometimes pursue different goals, but in
many respects student feedback is irreplaceable. Especially when students have problems
with content or teaching methods, you can gain insight and respond to them. In addition
to the generic evaluation questions, it has also proved useful to involve students in very
specific questions, which can often be used to make concrete changes to the course.

Another source of feedback for me is exam results. Thanks to digital exams, it is relatively
easy to get details about the difficulty and selectivity of individual exam questions or topics.
This allows you to quickly see which content is well understood and which is not. On closer
analysis, you can also find questions that are based on school knowledge that is not taught
in all types of school or otherwise disadvantage a group of students and you can react
quickly. One principle I follow in such a situation is not simply to adapt the exam (and
thus implicitly the learning objective), but to improve how I teach so that the learning
objective can be achieved.

A third source of feedback is the exchange with colleagues, on the one hand through
co-teaching, and on the other through further training or other events. Due to the freedom
of teaching, teaching is perceived at many universities as something very private that is
best not talked about. Fortunately, this perception is slowly changing and more and more
formats are emerging in which people can discuss teaching. As an example, I would like
to mention Exam2Go, which provides short inputs on teaching at regular intervals. In this
context, I was invited to give a guest lecture on digital exams and was able to exchange
ideas with other lecturers.

Through these many sources of feedback, it is possible to gain an overview of which im-
provements to one’s own teaching are expedient. While many of these changes can be
implemented within the scope of your own competences, you sometimes reach the limits
that are set by the curriculum, agreements or study law and over which you have no in-
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fluence. That’s why it’s important for me to be actively involved in committees such as
Curriculum Commissions. As a member of the CuKo Environmental Systems Science,
the CuKo AI and Society and the inter-university study commission ESS, I have many
opportunities to influence teaching at the University of Graz beyond my own courses.

3.2 Future Perspective

In the near future, there will be significant changes in teaching, both for me personally and
across the university and beyond. I myself will continue to improve my teaching with the
sources and strategies mentioned in the previous chapter. In addition, I will be able to
double my teaching quota with the conclusion of my qualification agreement. I also plan to
apply my concepts to other courses in the ESS Bachelor’s and Master’s programmes. Espe-
cially in the initial phase of the Bachelor’s programme, I feel that high-quality teaching
is essential to counteract the trend of ever decreasing student numbers.

In addition to the teaching that I am responsible for, I would also like to further develop the
rest of the programme. To this end, I am working on improving the ESS basic module. The
courses from this module are compulsory for all four degree programmes at both universities.
This means that changes here must be very well coordinated and cannot be based on just
one of the specialisations. As Systems Sciences teaches all curricula equally, I see myself in
a position to introduce such changes. We are planning to further strengthen our digital
formats and content and to make them more flexible for the extremely heterogeneous group
of students addressed by the ESS programmes.

We are also facing major changes across the university that affect teaching. In particular,
digitalisation and automation are now so advanced that they can no longer be ignored in
teaching. In particular, I would like to mention the emergence of generative AIs, such
as ChatGPT. This makes it possible to automate activities that we have long assumed
simply cannot be performed by a computer because they require knowledge, understanding
and communication skills.

I can’t predict how the University of Graz or other universities will deal with this new
technology. The discussion I often hear is how to ban the use of ChatGPT or how to
recognise texts that have been created using it. I find the proposed “solutions” to be
mostly short-sighted. In the long term, we as a university must realise that the use of AIs
will become more and more common. Historically, this is not the first time that society
has feared that a new technology will lead to a loss of knowledge and skills. There was a
similar uproar with the first automatic spelling correction. But even much earlier, there
were concerns that the invention of the camera would lead to the complete loss of fine art.
And 400 years before that, the development of the printing press was viewed critically, as it
was feared that the widespread availability of books would make all knowledge superficial
and lead to the dumbing down of humanity. With the last example in particular, it is
obvious that the argument that the availability of books would be a step backwards for
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education and research is difficult to sustain.

What makes me optimistic, however, is a second discussion that I am currently observing.
In many places people are currently questioning whether writing a seminar paper is really
the epitome of proof of performance or whether there aren’t other methods that bet-
ter support students’ learning success. The usefulness of exam questions based on lexical
knowledge, which is now always available on every smartphone, is also questioned. In many
places, paradigms are being softened and new solutions are being sought to problems
that have preoccupied me since the beginning of my teaching career.

I can therefore conclude this teaching portfolio with a certain optimism about the future:
The near future will bring major changes for all universities and I am confident that we
can use this upheaval as an opportunity to realise the full potential of modern university
education.
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Appendices

Appendix A gives a brief insight into the VO+UE Computational Basics, in which students
learn and practise programming in the Python programming language.
Shown here is the first page of chapters 1, 6 and 8 of the script. The complete script is freely
available under a Creative Commons licence: http://www.jaeger-ge.org/CB_Skriptum.
html The script is suitable for self-study, as it is not a keyword summary, but has been
fully formulated and available in German and English. Where possible and useful, links to
external sources are also provided. Programming code can be copied from the script and it
thus invites you to programme.
Below is a compilation of the pre-exercise, exercise example and take home exam for chapter
8. This content is offered as part of the exercises. The pre-exercise is intended to remind
students of the content from the lecture. In the exercise example, students can then apply
the content to a problem with the support of an instructor. In the Take Home Exam, they
then have the opportunity to apply the new knowledge independently at their own pace
and receive feedback in real time.

Appendix B shows learning content from the PS Applied Systems Sciences. In this pros-
eminar, students learn how to create simple computer models using the Netlogo software.
In each unit we create a new model. In the later units, I no longer programme together
with the students, but they are given work assignments that they work on independently,
but of course with my support. At the end of the semester, they work on an individual
project.
The first excerpt is from the script in which we are just starting the second model. Here,
the students are simulating a convoy of vehicles and investigating how a so-called phantom
traffic jam can form. The second excerpt shows a work assignment that the students can
complete independently later in the semester. The last section shows a final project that
students work on independently. Note the division into subtasks, which allows students to
limit themselves to the basics of what they have learnt (tasks a and b) or to demonstrate
their in-depth knowledge (tasks c and d).

In Appendix C you see impressions from videos and video conferences.

Appendix D shows recent evaluations (winter term 2022/2023) of my lectures. The VO
Computational Basics (and due to the close connection inevitably also the UE Computa-
tional Basics) and the PS Applied Systems Sciences 1 were evaluated. A complete overview
of the evaluations of my courses can be found on Uni Graz Online.
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A VO+UE Computational Basics
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Take Home Exam
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B PS Applied Systems Sciences
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C Impressions from videos and video conferences

In the top picture, students are working together on a virtual whiteboard to develop a concept

for a systems dynamics model that will provide information about climate change. The image in

the centre is an excerpt from the welcome video that I made available to the students during the

Corona-related distance learning. The bottom image shows a virtual whiteboard on which several

groups are trying to solve the Königsberg bridge problem as part of a lecture and are subsequently

learning about network theory.
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D Evaluations
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